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The Way Contextual Conditions Affect Pre-Service Teacher’s Performance when Using
ICTs in the English Language Classes
Abstract
Apart from the teacher's competence, the teaching setting encompasses multiple elements
that affect the development of the classes. Previous efforts on this topic reached the term
“contextual conditions” for the elements present in the setting of the class that affect the efficacy
of the teaching. However, the implications of the contextual conditions when using ICTs in
classes remain to be determined. The main objective of this investigation is to determine how
these contextual conditions affect pre-service teachers’ performance while using ICTs in English
language classes. This research was carried out under the interpretive paradigm and the
qualitative approach. The method was a descriptive case study where data collection was made
through the semi-structured interview and field diary techniques. Thematic analysis was
implemented to both instruments applied. The population was made up of 8 (eight) pre-service
teachers when doing their pedagogical practicum; where each one, shared their experiences and
thoughts regarding their practices in remote teaching. Through the analysis was observed that
even when pre-service teachers have prepared their classes, those contextual factors (internet
loss, background/students noise, parents' interruptions, among others) affected mainly teacher‘s
motivation, and in some cases, they could not even have the classes.
Keywords: ELT, Contextual conditions, ICTs, Teacher’s performance, Remote teaching
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Resumen
Más allá de la competencia del docente, el entorno de enseñanza engloba múltiples
elementos que afectan el desarrollo de las clases. Esfuerzos previos sobre este tema llegaron al
término “condiciones contextuales” para los elementos presentes en el entorno de la clase que
afectan la eficacia de la enseñanza. Sin embargo, quedan por determinar las implicaciones de las
condiciones contextuales al utilizar las TIC en las clases. El objetivo principal de esta
investigación es determinar cómo estas condiciones contextuales afectan el desempeño de los
profesores practicantes al usar las TIC en las clases de lengua inglesa. Esta investigación se
realizó bajo el paradigma interpretativo y el enfoque cualitativo. El método fue un estudio de
caso descriptivo donde la recolección de datos se realizó a través de las técnicas de entrevista
semiestructurada y diario de campo. Se implementó el análisis temático a los dos instrumentos
aplicados. La población estuvo conformada por 8 (ocho) docentes en formación al momento de
realizar su práctica pedagógica, donde cada una compartió sus experiencias respecto a sus
prácticas en la enseñanza a distancia. Ambos instrumentos fueron analizados mediante el análisis
temático. A través del análisis se observó que aun cuando los futuros docentes han preparado sus
clases, esos factores contextuales (pérdida de internet, ruidos ambientales y de los estudiantes,
interrupciones de los padres, entre otros) afectaron principalmente la motivación de los
profesores, e incluso en algunos casos ellos no pudieron tener las clases.

Palabras clave: ELT, condiciones contextuales, TIC, desempeño del profesor,
enseñanza remota
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Introduction
Based on our experiences teaching classes remotely as pre-service English teachers, we
have noticed some beliefs that situate the responsibility for the learning process of students in the
teacher’s abilities. From that perspective the teacher is seen as the guarantor of learning; the one
who must identify the problem that is affecting the knowledge of their students. Information and
communication technologies (ICTs) were considered relevant for this study because these
technologies allowed the development of classes from home during the lockdowns for Covid-19,
Where a lot of teachers managed their classes in remote teaching modality. Because of the
above, the intention of this study is to investigate how the contextual conditions “the
environmental conditions and the context in which teaching is carried out” (Blase, 1982) affect
pre-service teachers' performance when using ICTs in the English language classes during the
pedagogical practicum. Thus, to contribute with elements that enrich the discussion and the
visions of the teacher’s role in education.
Consequently, this investigation was carried out beneath the Qualitative approach, and
the method utilized was a descriptive case study. Information and data collection was made
through two techniques. First technique implemented was the semi-structured interview, and the
second technique obtained were field diaries developed for pre-service teacher’s during their last
class of Pedagogical Practicum at Universidad de La Salle in 2021. The corresponding analysis
applied to both instruments was the Thematic Analysis following the steps of Mortensen (2020).
Regarding the population, the study was carried out with eight pre-service female teachers of the
bachelor's degree in Spanish and Foreign Languages at Universidad de la Salle, while they taught
classes at a female public school in the south of Bogotá. Through the investigation was found
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that even, when pre-service teachers have arranged their classes, those contextual conditions
could dial back their classes, and the learning process on students is also affected.
Bearing in mind the elements that characterize this research work, it is crucial to begin by
establishing and presenting the problematization that characterizes this degree work. Which
covers the research question, a general objective and three specific objectives.
Research problematization
According to what was proposed above, and aiming to concrete the problem found into a
researchable topic; the following question arose:
How do the contextual conditions affect pre-service teachers' performance when using
ICTs in the English language classes at public school in Bogotá?
Thereby, one main objective for this investigation emerged to answer the research
question stated, as follows:
To determine the way contextual conditions affect pre-service teachers’ performance
when using ICTs in the English language classes at public school in Bogotá.
Thus, three specific objectives were stated to conduct the main objective into an action
sequence.
1. To identify the set of ICTs available to the pre-service English teachers in virtual English
classes at public school in Bogotá.
2. To describe the existing contextual conditions in the English language classes at public
school in Bogotá.
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3. To analyse how the contextual conditions, affect pre-service English teachers'
performance when using ICTs in the English language classes at public school in Bogotá.
Research justification
After consulting several studies about English Language Teaching, Remote teaching,
ICTs, and teacher’s performance; we found numerous studies related to these topics. However,
we did not find enough information regarding the relations between them, as variables in
education. In relation to ICT’s, Aguirre (2021) discusses the impact of ICT in Colombia, the
implications of its implementation in education processes, as well as the necessities and
adjustments to be implemented in the Colombian context. In addition, Champa et al. (2018)
explored as the challenges to implement ICTs; the integration training, competence, equipment,
and appropriate software and materials. With the authors studied, we concluded that
contemporary research has been conducted in-depth on these topics, however, we found that
there has been no in-depth research in the affectation that contextual conditions have regarding
the use of ICTs, which will concern the present research work.
After finding those gaps in the literature, the present study aims to investigate the manner
contextual conditions present in classes affect the performance of pre-service teachers’ when
they are using ICTs to teach the English language.
Literature Review
The literature review chapter of this research project results from the location in 5
scholarly sources, from which five background studies were gotten, divided into the three
categories of this section. The sources and repositories consulted were Repository of the
Pedagogical University, Journal Faculty of Foreign Language and culture, Universitas
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Muhammadiyah Semarang from Indonesia, Redalyc, Repository of the Unal magazines, and
ResearchGate.
Some of the articles mentioned below will show the importance of ICTs in classes, some
implications of remote teaching, and central ELT ideas. It is also important to highlight that for
each category we found that there are barriers for the development or implementation of these
topics.
Below, the first category will start with the recovery of those authors who gave this work
a more informed vision about ICT’s.
ICT’s (Information and Communication Technologies)
Starting with the article by Aguirre (2021), which talks about the impact generated in
classrooms in Colombia with the use of ICT in the teaching of English as a foreign language. He
mentions how this sudden change affected the lives of most teachers and students, since they
must work twice as hard to prepare classes and students start a conflict between doing
schoolwork rather than participating in the same classes. This not only generates a diminution of
free time but also affects mental health, since there is no space to dedicate to different activities
but only educational ones.
Later, some challenges and barriers to integrate ICT in EFL (English as a Foreign
Language) were identified from the review of another study about ICTs. In their research,
Champa et al., (2019) stated that “The barriers of English teachers in integrating ICTs are lack
of: ICTs integration training, competence, equipment, and appropriate software and materials”.
This case study focuses on interviews to collect data and opinions from 3 English teachers in a
certain Senior High School named Re, Wi, and Ds. The data collection was obtained in the
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context of a school in Surakarta, Indonesia. Moreover, the authors explored the challenges of
some English teachers to integrate ICTs into their teaching.
Concerning this study, we observed that even when results are relevant to understand
what could be done to implement ICTs; the article places the attention in the lack of distinct
types of resources and abilities. The above, leaving aside factors that go beyond the
responsibility of the teacher, such as disposition of students, unexpected situations during class,
teachers, and institutions ideologies, among others. Beyond the lack of teacher competence using
ICTs, some other challenges in the implementation of Information and Communication
technologies can be discussed, as for example the limitations that these resources have, the
interest that these technologies generate in students and teachers, or the set of conditions innate
to the classes that also partake in the implementation of ICTs.
Remote Teaching
Aguirre (2021) also mentioned how many universities and schools were not prepared to
face remote teaching, even in many places in Colombia, they did not know how to use internet,
did not have it at home or did not have smartphones to be able to take their respective classes.
Aguirre (2021) mentions how all these factors (logistical, technological, pedagogical, and
emotional), affect the learning of teaching, in this case, English. Since teachers come to feel
frustrated with the little progress that used to be seen in the classes, in terms of student
participation, to see reflected the knowledge that the teacher shares with the students.
This article, besides being informative with the situation that Colombia faced with the
pandemic and spending 24 hours at home, is also relevant in relation to the need to improve the
education system to prepare not only teachers but students with ways to work and study at home.
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Since it should not be reflected only in an educational way but think about the welfare of the
people affected, since in many places there was no way to teach classes because they did not
have a basic right of education for not having an adequate internet at the time of study.
Another perspective is provided by Hodges, (2020) as cited in Juàrez & Perales (2021),
where according to Hodges emergency remote teaching is:
A temporary shift of instructional delivery to an alternate delivery mode due to crisis

circumstances. It involves the use of fully remote teaching solutions for instruction or
education that would otherwise be delivered face-to-face or as blended or hybrid courses
and that will return to that format once the crisis or emergency has abated. (p.122)
ELT (English Language Teaching)
Regarding ELT, an investigation of Castañeda (2019) was found relevant. The article was
called ‘Revisiting the Issue of Knowledge in English Language Teaching, A Revision of
Literature’; which discussed about the teacher's knowledge in different years, countries and the
literature that specified the way of giving classes according to what authors reviewed before of
ELT. Also, she talked about some concepts that are important in the English classes which are:
pedagogical content knowledge that is connected to the examples, demonstrations, and means
through which the subject matter (Castañeda 2019), curricular knowledge would involve
knowing the programs of the school scheme (Castañeda, 2019), knowledge of learners would
involve knowing the programs of the school scheme. Knowledge of learners would relate to
being able to adapt teaching methods to different EFL/ESL populations and the knowledge of
cognitive process students develop to learn (Castañeda 2019) and knowledge of educational
goals the type of human being that is expected to be educated (Castañeda 2019).
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According to their analysis, Castañeda concluded that “the knowledge base continues to
mask an intention to police English teaching moving from one discipline to another but keeping
the objective of effectiveness and the static concept of base” (Castañeda 2019). The author draws
up some ideas from different authors who specialized in knowledge and discussed from their
personal experiences teaching. From their ideas, the author also concluded that “teachers should
develop empirical knowledge that underscores observation as a source of knowledge but more
importantly they should have the awareness that research is situated, and researchers do have
ideologies, disciplinary knowledge, and experiences that restrict their studies” (Castañeda, 2019).
In words of Mckay (2002), as cited in Macias (2010):
A new ELF perspective would imply that Colombian English teachers and ELT
researchers should commit themselves to developing their own local methodologies
inspired by their students’ interests and needs and the characteristics of their teaching
settings. These methodologies have to take into account English as used for the learners’
specific purposes and communication across cultures. (p.188-189)
Besides, this research has a connection with our study, since it provides a new
perspective for ELT teachers and researchers, which encourages them to develop methodologies
based on the characteristics of their teaching settings. In the case of the pre-service teacher’s
setting, and in consequently with the author, they would have to develop local methodologies to
fulfil the necessities of the students and to overcome the difficulties brought by the conditions of
the teaching setting.
Additionally, Le Gal (2018) presented on the article English Language Teaching in
Colombia: A Necessary Paradigm Shift, a characterization of the following key aspect from our

13

research: “ELT in Colombia, has relied on foreign methodologies: Grammar-Translation
Approach, Audiolingual Approach, Direct Method, Communicative Approach, Task-Based
Language Learning and Teaching have all been successively adopted without any real
contextualization”.
Conceptual Framework
Aiming to inform and support the present research, some theories were explored from
different authors about the main concepts that are part of this study. The principal keywords are:
‘ELT’, ‘ICTs’, ‘Contextual conditions’, ‘Teacher’s performance’ and ‘Remote teaching’. In the
following section, these four factors that stand as the basis of this work will be defined.
ELT (English Language Teaching)
Some definitions found about ELT were:
First concept is built based on the ideas stated in ‘Problematizing ELT education in
Colombia: Contradictions and Possibilities’. The article conceptualizes the ELT transformation
through this year in Colombia and its role in education itself:
The ELT education for the former has transformed itself to open spaces to re-examine
the profession, to problematize the given, to expand the horizons of being an English
teacher. These spaces can be seen in the study plans of many of the graduate programs
offered in the country; in the theses written as requisites for those programs, and in the
scholarly articles and presentations. (Guerrero, 2018, p. 128).
As defined by Kumar, et. al. (2022) “ELT is the process where teachers have a great task.
English instructors must be made aware of the need to integrate ICTs successfully into ELT to
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boost ESL (English as a Second Language), student' motivation and academic performance” (p.
53). According to the above definitions, it can be said that ELT has changed the way of looking
at English education, since by so much expansion, new ways of transmitting knowledge have
been learned without leaving aside the context in which it is presented.
ICTs (Information & Communications Technologies)
In Muhammad et. al., the authors claim that:
“ICT stands for information & communications technology is an umbrella term that
includes any communication device, encompassing radio, television, cell phones,
computer and network hardware, satellite systems and so on, as well as the various
services & applicate with them such as video conferencing and distance learning
(Saqib et al., 2015, p. 85).
According to Abbott (2001):
The impact of change is not only technological but also social. The Internet is already
changing practices in banking and shopping and in the creation of virtual communities,
and any vision of the future of education has to recognize new methods of accessing
information and new ways of relating to others. (p. 136)
As named by Maqbulin (2020) “ICT is the integration of communication and
telecommunication (telephone lines and wireless signals) computers, middleware as well as
necessary software, storage- and audio-visual systems, which enable users to create, access,
store, transmit, and manipulate information” (p. 172). It basically encompasses devices, systems,
and in general the software necessary to enable communication between two nodes which
transmit information to each other.
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Contextual Conditions
Contextual conditions are those that indirectly impact on someone's performance, in this
case pre-service teachers. According to (Blase ,1982, as cited in Leighton 2009), contextual
conditions are “los que hacen a las condiciones ambientales y al contexto en que se ejerce la
docencia. Afectan indirectamente la eficacia docente promoviendo una disminución de la
motivación, de la egoimplicación y del esfuerzo” (p.24). In Blase conception, contextual
conditions encompass the environmental conditions and context, while the teaching efficiency is
affected. Moreover, (Grasso, 2004, as cited in Leighton, 2009) states that the contextual
conditions “Influyen también sobre la imagen que el profesor tiene de sí mismo y de su trabajo
profesional y, eventualmente, podrían conducir a crisis de identidad y a la autodepreciación del
yo”. (p.24). Contextual conditions, as could be observed according to the recently mentioned
authors, are the ones that affect the teacher's performance in any given case, where motivation,
identity and work are diminished, causing their performance in the classroom to be low.
Teacher’s Performance
Teacher’s performance corresponds to the independent variable of the research question
in the present study:
As stated in Özgenel, et al. (2019):
Teacher performance is a prior and central issue in education reforms and school
development. Therefore, teacher performance is a key element in the success of school
effectiveness and is very important. Performance is numerical or non-numerical result
that results from predetermined goals. (Saruhan and Yıldız, 2012, p. 420)
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To know better about how teachers are involved in Colombia, in the article of
Problematizing ELT education in Colombia: Contradictions and possibilities; the author talks
about the National Bilingualism Program and the idea of teacher including ELT: “As teachers or
school administrators, we have adopted terminology, beliefs, practices, methodologies, and the
like, that are produced in the inner circle countries (using again Kachru´s taxonomy) and which
do not necessarily apply to this context.” (Guerrero, 2018, p. 123). The pre-service teachers are
adapting to the new things that arise in other countries so that they can be applied in the
Colombian context in an adequate way according to their students.
Remote Teaching
To understand what Remote teaching is and how this term influenced our life routine
through these 2 years in pandemic. Rizo and Alves (2022), mentioned that:
In remote education, in which studying, and teaching takes place in the household, life
of both teachers and students are exposed through a screen. In many cases, that exposure
is a reason to feel ashamed and vulnerable due to socio-economic reasons or family
situations. (p. 7)
Another idea about what remote teaching means and the benefits of having classes with a
computer comes from Sanabria, et. al. (2016); in their article the authors assert:
The model of online education in virtual learning environments and the use of open
educational resources enables students to develop additional skills to those from
traditional schools. In this manner, students acquire the ability to plan and allocate time
for their activities; they can organize and measure the importance of their learning; they
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become architects of their training and development programs necessary for the success
of their studies. (p. 196)
In ‘the challenges faced by English teachers in Bogotá during the pandemic in the
Colombian context’ written by Guerrero and Ramirez (2020). They conceptualized the remote
teaching as a new condition that teachers faced:
Es de aclarar que, en esta nueva condición, la tecnología cambia el espacio de clase,
por un espacio de encuentro virtual confluyente de los estudiantes practicantes y los
aprendices de la escuela, para interactuar en la experiencia del conocimiento y
deslumbramiento propiciador del aprendizaje de la lengua, para este caso, de manera
remota. (p.133)
Moreover, this conceptual framework shows some of the challenges that teachers in
Colombia faced during remote teaching. It is helpful to have an idea of what situations, preservice teachers could face across this profession. Thus, to develop data collection instruments in
concordance with the possible challenges they might be facing.
Research design
This case study was carried out under the interpretivist paradigm because “Interpretivist
researchers can not only describe objects, human or events, but also deeply understand them in
social context” (Pham, 2018, p. 3). Considering the above mentioned, this investigation is part of
the interpretative paradigm, since we intend to deeply understand events that happen in social
contexts to specific groups of persons, as it happens with the case where pre-service teachers are
immersed.
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Moreover, Rehman and Alharthi (2016) state that: “The goal of interpretive methodology
is to understand social phenomena in their context. Interpretivists collect mostly qualitative data
from participants over an extended period of time, as in ethnography and case studies” (p. 56).
So, in that way, the interpretivism goes to the multiple realities that a person has. With this
paradigm, researchers can collect data from making observation; in this study we went through
the interviews and the field diaries. Finally, within the interpretivism perspective, researchers
tend to gain a deeper understanding of the phenomenon (the “case”) and its complexity in its
unique context instead of trying to generalise the base of understanding for the whole population
(Creswell, 2007).
Aiming to develop this research, it will be based on the qualitative approach because it:
Often uses language as its data, be it written or oral, although it may use photos, videos,
or other types of behavioral recordings. The qualitative data are often collected via an
interview, a focus group (structured group discussion), or via observation. (Haven,
2019)
In this sense, our study is qualitative since we focused on words, facts, and
classifications in relation to the reality of the participants.
To follow the investigation, we use the case study because according to Yin (2009), this
kind of study investigates in a deep way; a phenomenon (the “case”). We based our study on
what was happening in real life and dealt with some contextual conditions that affected the
development of pre-service teachers doing their classes; also, Yin (2009) says that case study
covered the design, data collection, techniques, and approaches in data analysis. The Case study
method was implemented in this research, since the intention is to achieve a deep comprehension
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of the issues that the study subjects might be facing. Regarding the case study we did, it is a
descriptive case study. According to Tellis (1997) the descriptive case studies “require that the
investigator begin with a descriptive theory or face the possibility that problems will occur
during the project” (p.7). Furthermore, Yin (2003) concludes that descriptive case studies are
used to provide a rich description of the phenomenon being studied. In this research, it is the
contextual conditions that affected the pre-service teachers when giving classes.
Data Collection
To obtain data in this research, two instruments were used:
The first one was the indirect observation and according with this instrument, the
technique was the semi structured interview. Based on Phothongsunan (2010) "In a semistructured interview, the interviewer has a set of questions but there is more room for developing
ideas" (p.3), in which the information was collected through the recording of questions and
answers developed as a conversation in a meeting program. This technique allowed to encourage
with more questions that were not written in the formal interview. In this case the interviewer
needs to find more details about something that the interview says. As Anguera (2018) says, the
researchers could see the indirect observation (semi-structured interview) as an instrument to see
the people’s behaviour and how they transmitted their thoughts to answer the questions in detail
about their pedagogical practicum.
The second instrument was direct observation, and the technique used was field diaries,
as in Altrichter and Holly (2005), "diaries invite miscellaneous entries which otherwise may get
lost: short memos or occasional observations can be recorded and linked with interpretative ideas
and reflections about research issues". In this way, the diaries helped us to find more information
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about the classes that the pre-service teachers had. It possibly read the emotions that happened
and their personal reflections according to each one of the classes.
In this part, it is important to highlight the major actions with the techniques and the
process done. Starting with the first technique, which is the semi-structured interview, its main
intention was to obtain answers to the questions formulated (Annex 2) in relation to our
objectives and the pre-service teacher experiences in remote teaching. The interviews were
applied in 2021-II, while they were doing their pedagogical practicum in English classes. The
researcher met virtually with the pre-service teacher through Microsoft Teams so that the
interview could be recorded for the analysis.
In relation to the second technique, in the field diaries we wanted to obtain a closer and
detailed view of what each participant experienced in each of their classes. The questions in the
diaries were asked by the professor in charge of the pedagogical practicum at Universidad de la
Salle, and some by the researchers so that each participant would respond in concordance with
the objectives of this research. They were applied during the entire 2021-II and each participant
sent them to their mentor teacher.
Population
The study was carried out with eight pre-service female teachers from the bachelor's
degree in Spanish and Foreign Languages at Universidad de la Salle, while they were giving
their English classes at a female public school in the south of Bogotá in first and second grade.
All participants were aged between 20 to 22 years old during the process of data collection.
Moreover, pre-service teachers were giving classes within the framework of their
pedagogical practices as a university process between seventh and ninth semesters, where they
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taught English to elementary school girls. The classes were held over three semesters as part of
the academic spaces called "Pedagogical Practicum". The first two semesters they gave classes
under the remote modality, which correspond to the second semester of 2020 and the first
semester of 2021, as part of the academic spaces "Pedagogical Practicum IV" and "Pedagogical
Practicum V", correspondingly. The third semester, practitioners were teaching under the socalled "hybrid education" where some of their students were still at home due to preventive
confinements to avoid the spread of the SARS-CoV-2 virus, while other students were at school
receiving the class through electronic devices with a homeroom teacher in the classroom. It
should be noted that the pre-service teachers were giving the classes from their homes.
Thanks to the conditions that the eight students have had as pre-service teachers;
participants of the present research can account for what specific situations they have
experienced. Additionally, they have experienced the entire process of pedagogical practicum at
the university through remote teaching; they can provide useful information to understand how
different situations have affected their performance in class or how those may have generated a
reflection of this virtuality.
Data Analysis
To develop the research, the thematic analysis was used in both instruments, since in this
way it was possible to contrast the results in a way in which the information is coherent in both
instruments. Aiming to validate the information, a methodological triangulation of instruments
was carried out to obtain the same results in both instruments. “With triangulation, researchers
can use two research methods to decrease the weaknesses of an individual method and strengthen
the outcome of the study” (Denzin 1978, as cited in Bekhet and Zauszniewski, 2012, p.3). So, in
this idea and with both instruments, we could analyse the way each participant felt doing their
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classes and found similarities between both instruments, in accordance with the problematizing
question and the objectives. Where is the queue that we were expecting to find in this document?
And what else can we try to search in
This analysis was found applicable since "A thematic analysis strives to identify patterns
of iterative process as to how to go from messy data to a map of the most important themes in the
data themes" (Mortensen 2020) It helped to better understand the situation that the pre-service
teachers had during the pedagogical practicum. Besides, the answers given in the interviews
could be better explored adding new questions, if necessary, to have more information.
Following the steps of the thematic analysis proposed by Mortensen (2020):
1. Familiarize with the data.
2. Assign preliminary codes to the data to describe the content.
3. Search for patterns or themes in the codes across the different interviews.
4. Review themes.
5. Define and name themes.
6. Produce your report.
Following these steps, the analysis was made based on each instrument in the following manner:
First Instrument: Semi-structured Interview
To continue, it will be specified the form in which the steps before mentioned were followed to
analyse data:
1. We familiarized ourselves with the information given by listening to each interview
several times. First, a transcription of each one of them was made. Second, the
recordings and transcriptions were classified based on all the objectives of the
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research. To manage data obtained, interviews were recorded, storage and classified
in the cloud computing. Then, all interviews were transcribed, and the structure of the
interviews was divided into the three main categories stated above.

2. Following the process of the thematic analysis, in this second part, it is important to
talk about the category that were used to continue searching the data. So, according to
Romero (2005) “Las categorías son los diferentes valores, alternativas es la forma
de clasificar conceptuar o codificar un término o expresión de forma clara que no se
preste para confusiones a los fines de determinada investigación” (p. 1). Data
analysis was done through ‘categorization and codification’. As stated by Romero
(2005) “En dichas alternativas serán ubicados, clasificados, cada uno de los
elementos sujetos a estudio (las unidades de análisis)”. But in this case, it is precise
to call them themes and subthemes. As we did a thematic analysis, the categorization
was aligned with the objectives. Following the thematic analysis, we made three
columns, each one representing the objectives of the paper (figure1). Consequently,
the predominant themes were defined, as follows: Contextual conditions (blue in
figure 1), Use of ICTs (green in figure 1), and Teacher's performance (orange in
figure 1). Having these categories (themes) ready, figure 1 was brought to classify the
answers that each participant gave for each category.
Figure 1.
Names of the columns according to the objectives.
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3. By finding the patterns and writing them in figure 1. It was possible to see in the
category (theme) of contextual conditions, the difficulties that arose during the preservice teacher’s classes as: loss of internet, the student's attention, and more
affectations that pre-service teachers found it in their own classes. In the category of
use of ICTs, pre-service teachers mentioned the applications (APPS) that each one
used in their classes like Kahoot, shared flashcards, audios from YouTube and games
found in Google. Finally, in the category of teacher's performance, were the emotions
and thoughts that they have experienced in their classes, as well as the difficulties that
affected the performance of pre-service teachers.
Figure 2.
Answers of some participants in the interview.

4. Continue with the reading and analysing the data obtained in the interviews, (figure 2)
we were able to find a series of repetitions that may not be repeated textually,
however, we created a theme name to talk about it. For example: in contextual
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conditions, some pre-service teachers talked about the loss of the connection in their
classes, problems with activities or slides that they presented, difficulties regarding
the information they had to transmit, and the way classes were planned to be taught
and that did not work as they wanted. With this information obtained, we named this
theme as “connection issues” because it contains all the main factors regarding the
internet connection, attention of students, power outage, etc., that were present in the
classes.
5. In this step, we named the theme as follows: In contextual conditions we found the
theme name was "connection issues"; in use of ICTs the theme name was "use of
devices" and in teacher's performance was “adaptation". We have the main theme
through figure 1, according to the most repetitive words
6. Finally, to contextualize how was created the subtheme names, the process was:
-

In Contextual conditions, we concluded the theme name is “Connection issues”,
because we saw many affectations that arose by the connection, like the loss of
internet during the classes in the school and in the students and teacher houses;
also, the complications of the programs (apps or the ones in the devices) that were
used to give the classes.

-

In the Use of ICTs, the main theme is "devices” because it was the main resource
to develop their classes, in this way they could use pages such as YouTube,
Kahoot and platforms such as Teams or Meet and others.

-

In the Teacher's performance, the main theme is "Adaptation", we come to this,
because adapting to this virtuality was a new experience for many. As participant
#4 told us "I had to make a change in the way of teaching, because there was no
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longer physical contact but now it is more technical, and I have to look for pages
to be more dynamic". This is how the adaptation was given by the need of looking
for new ways to teach classes, including making plans for the class to develop in
an orderly manner and that the motivation of both parties, pre-service teachers
and students was high to have a better progress in the classes.
Second Instrument: Field Diaries
Based on the steps presented in the thematic analysis according to Mortensen (2020), the
field diaries were analysed as follows:
1. To familiarize with the field diary data, we read several times, finding some common
words in each pre-service teacher while they were doing their classes.
2. The same method was used as for the interview, but the main themes were already
specified, i.e., Contextual conditions (blue on figure 2), Use of ICTs (green on figure 2)
and Teacher's performance (orange on figure 2). With these themes, some sub-themes can
be drawn.
Figure 3.
Categories (themes) in field diary

3. Some similarities were evidenced as: In contextual conditions, there are problems like
teacher and students don't listen well or constant interruptions when students said the
same information as the teacher. In the use of ICTs, it was evidenced a similar
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information as in the interview, the methods in which they applied their classes. In
Teacher's performance, the attitude, or the mood that each pre-service teachers had in
their classes and how they felt teaching their class on that specific day.
4. According with the evidence presented, some sub-themes are defined, that covers a
general context to be able to talk about it.
5. The name that most corresponds to each subtheme, is composed as follows:
Contextual conditions: Attention
Use of ICT's: Use of Internet.
Teacher performance: Motivation
6. The following specification was made based on the conclusion of the above-mentioned
subthemes.


In contextual conditions, each participant had many problems with paying attention, it
could be seen in both parts; the student or the teacher in charge of the class, problems
such as the following: students who were distracted at home because of the general noise
of their environment and at school, owing to the fact that problems with the connections
occurred more than usual. It was found that, sometimes, the homeroom teachers did not
look for ways to improve those problems or delayed the classes. In this way, we
conclude that the subtheme name would be attention.

 In the use of ICT's, there were similarities between the interviews and in the field diaries,
since in each class session, we found the same platforms (online activities, videos and
songs from YouTube, slides created by each pre-service teacher and some games). With
this, we named this theme as use of internet, since without this it would have been
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impossible to have applied these techniques in their classrooms, since in time of remote
teaching, the internet was the essential tool to have classes from both parts: pupils and
pre-service teachers.


In Teacher's performance, we observed some concerns and reliefs in each week that they
conducted their classes, i.e., some participants felt demotivated because at the time of
giving the class, there were problems and they had to change their entire plan and
generate a new one that would work for both parts. Also, because of the short length of
assigned time for giving classes, they felt a demotivation because they had to do things
quickly and were not able to have the workshop or the proposed activities finished. With
this mentioned, motivation is one of the factors that can help to have a successful class,
since if the motivation of the teacher is low, she/he does not feel comfortable or ready to
have a class then things like internet problems or students who do not participate much,
can affect the class and the teacher’s performance.
Findings
By analysing both instruments, we found data that help to better understand the context

that pre-service teachers went through in this remote teaching.
Available Platforms for Pre-service Teachers in Remote Classes
Many of the pre-service teachers used platforms that are generally available to everyone
with internet access and free of charge. Some examples are YouTube to share videos, Power
Point or Canva to make slides, Microsoft Teams, which was the platform used by the school to
share classes, and in general the computer or device that each pre-service teacher had.
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Figure 4.
Answers according to the interview in the Use of ICTs.

This example (figure 4) shows some digital platforms that most of the participants felt
comfortable using. This finding helps to clarify what are the TICs that participants used when
teaching remotely. Recalling Maqbulin (2020) statement, where ICTs help to transmit or access
to specific information in certain moments; the participants of this study used TICs in remote
teaching to share knowledges to their students. So, every application that the teachers had,
supported teachers to make different activities in which their knowledge and creativity were
crucial.
Factors that Affected the Progress of the Remote and Hybrid Classes
Most of the pre-service teachers had several problems with the internet, either at home or
from some students using data; making it difficult for the student to receive a correct listening
input from the teacher. This affected the communication between the two parts. Students got
behind with topics, and the attention of the students dispersed generating slow progress.
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Figure 5.
Answers of some pre-service teachers.

Showing this example (figure 5), in some cases the pre-service teacher could not do their
classes because the internet issues, even if they tried with students that were at home, the school
students were disoriented since they lost one class and they got stuck. Even if the pre-service
teachers had mobile data, in some cases was not enough because the mobile data do not support
so many applications at once like videos in YouTube, sharing screen and put the camera on; so
that does not work. For that, it would be useful if the school could provide good internet access,
so that pupils did not present this connectivity issues and could have their classes as stated.
ICTs affectation in the Development of the Classes
The abrupt change in the way pre-service teachers had to give their classes affected
motivation, since in many cases they had many ideas to carry out classes, however, being in a
virtual way they had to be a little more creative or look for other ways to explain the subject,
generating that they felt either motivated because the class was a success or frustrated because it

31

was not as they expected. As mentioned by participant #5 "Adaptation of new methods for
virtuality " and participant #4 "Change in the way I teach, there was physical contact and now I
have to be more technical to look for resources, to be more dynamic."
As Castañeda (2019) mentions, the teachers have to make a pedagogical curriculum in
which the students have a big participation in classes; is for that reason, it is so important that the
teacher demonstrates a full motivation for doing the curriculum part, due to that they had a wide
knowledge of what things can be done during the different moments of the class, as their
creativity and motivation is open to everything. Besides, it is not just about sharing videos and
getting them to pay attention, but also as teachers we can create motivational dynamics, whether
it is dancing a song so that the student is more present in the class or getting them to do physical
movements, bring objects or things that keep them awake. Because playing a song or video does
not mean that they are completely attentive to the class. These motivational dynamics could
make a pedagogical curriculum works better with the ICTs resources put in together to keep the
students attention.
Noise as an Important Factor in Hybrid Classes
Under the exploration of contextual conditions, the aspects presented in figure 1 could be
problematic, but one aspect that should have affected more to the students learning was
mentioned just by participant #8 “Difficulties with the noise of the students’ environment”. It
was thought that a major problem would be the constant noise that in many cases, the students
had around them, either from parents helping them in their classes or their parents at work,
although it was not something that was mostly mentioned if it is something that is affected by the
fact that the student is not in their total independence, as it would be in the classroom.
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This little factor even it was not evidenced as a big problem, could have an impact for
both: teachers and students. In the students’ side, it was distracted part, because it generates a
reduction of their attention, they did not have all the concentration in the classes because of the
noise produced at home, also it affected their own process to obtain knowledge and put it into
practice. What was really concerning, was that usually the noise was coming from parents
reminding the child to pay attention, to write in his/her notebook or even to answer the teacher.
In the teacher's side, they felt frustrated since all their work (class preparation) was lost due to
the fact that students that did not pay so much attention or the pre-service teachers had to remind
them every minute to turn the microphones off because they could hear every single noise from
pupils’ homes.
The Unexpected Change in Teaching Classes
As Aguirre, (2021) mentions in his article, many teachers were not fully prepared to teach
remotely, besides teachers had a prior knowledge about the things that could be done regarding
teaching and how to use technology, it was not preparation on how teaching remotely could help
the student to have a good performance in learning English or how the teacher in charge could
explain the subject bearing in mind the students age and level. Although this was not clearly
mentioned by the participants, it is important to mention this fact based on Aguirre (2021), since
it is not known if the performance of the pre-service teachers having classes in this way was
effective for the student's learning.
Champa et al (2019) discuss about the lack of the preparation of ICTs, and mostly in the
educational part, because it was never thought that a pandemic would come and most of the
teachers had no knowledge about the applications and resources that could be used. According
with that, it was necessary to the teachers to have a training of how use an application to have a
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good performance. Because it could be known that many teachers felt frustrated because they did
not know well how to conduct classes according to a certain type of platform that the institution
(schools, universities, etc.,) was using; also, because many teachers had lack of experience of
working with computers, it may have affected the classes. In this way, the institutions should
have provided help or a special class to train the teachers to work online.
After reviewing the results and carrying out a discussion, three conclusions were drawn.
Conclusions
The logic in which this research article was structured allowed the development of the
research based on cross-cutting objectives, presented sequentially, as if they were steps to be
developed. Thus, when performing the data analysis, it was possible to identify that the ICTs
available for teachers to guide students in remote classes mainly included devices such as
telephones and computers, as well as digital resources within these devices. These digital
resources were often the free versions of web sites and applications, such as YouTube, Power
Point, Canva, Microsoft Teams, among others. The discussion allowed us to recognize issues as
the internet loss, limitations as lack of knowledge to use the platforms, and some elements
missing in comparison to face-to face classes (interaction, verbal language, and physical
resources). In other words, identifying the ICTs used by the pre-service teachers not only served
as the basis for pursuing the general goal of the study, but also permitted to move beyond in the
context where the research took place.
From the data analysis, some results were found that enriched the discussion hand in
hand with the previously reviewed literature. Among the contextual conditions that we found, the
following conditions affected the performance of the teachers in the English classroom: the
overuse of the microphone which impeded communication, low motivation and enthusiasm from
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teachers because a lot of students could not participate and did not pay attention, the lack of
knowledge from homeroom teachers who sometimes could not open the microphones, internet
issues that all the participants (homeroom teachers, pre-service teachers and pupils) had to face,
low knowledge of the platforms requested for doing their classes, and finally the parent’s
intervention and noises of all kind during the classes, whether at home or from the streets.
Grounded on previous studies, this research paper sought to determine in what manners
the performance of pre-service teachers was affected by contextual conditions (the
environmental conditions and the context in which teaching is carried out) in the class. After
contrasting the information obtained with the two instruments, we analysed that the situations
related with lack of internet led to pre-service teachers to get behind with topics requested by the
school and the attention of the students was dispersed after the internet or light outage generating
a slow progress. In some cases, the pre-service teacher could not even do their classes because of
this situation. We also found that the change to teach remotely affected pre-service teachers’
motivation, and time management of classes, since in many cases they had several ideas to carry
out classes, but the devices brought limitations to the communicative process and interaction.
Findings such as the vagueness of the answers given in some moments of the interview,
indicate that there are still many loose ends in respect to the implications of the context in the
outcomes of the English language classes. There is still a need for further study on this topic to
obtain a better understanding of why the contextual conditions affect pre-service teachers and
teachers in general, as well as to get into an overview to sum up other manners in which teaching
outcomes are being affected by the environmental conditions and the context of the classes.
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ANNEXES
Annexes 1: Interview classification
Interview
Information

Contextual Conditions

Use of ICTs

Teacher’s performance

Participant #1

Power outage 2 times

Classroom organization

Student PPIII

Loss of internet during
classes.

Computer and cell
phone

Tuesday 12
October 2021- 5:20
p. m.

Online games

Motivate students through videos.
Does not affect class contexts

Wordwall
Padlet
Power point

Participant#2

No power outage

Computer

Low student motivation

Student PPIII

Loss of internet during
classes

Power point

Fun of virtuality because of the
tools that can be used.

Tuesday 12
October 2021 5.40 p. m.

Computer problems,
computer freezes up
Age of students

YouTube videos
Online games
Images (Disney)

Participant #3

No power outage

Computer

Student PPIII

Loss of internet during
classes

Teams

Tuesday 12
October 2021 6:00 pm

Loss of students' attention.

Organization through planning

Online games
Power point
YouTube

New technology skills for
virtuality
Plan b to keep the class running
Organization through schedules.
It affects the performance of both
forms of classes.
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Participant #4

No power outage

Computer

Student PPIII

Loss of internet during
classes

Power point

Tuesday 12
October 2021 6:20
pm

Problems with the computer,
following the class on the
cellular phone

YouTube (videos and
songs)
Wordwall

Conversations out of place

Power outage

Teams

Student PPIII

Loss of internet during
classes

Word wall

Problems with screen sharing

YouTube
Educaplay

Participant # 6

No power outage

Teams

Student PPIII

Loss of connection during
class

WordWall

Wednesday, 13
October 2021- 9:00
a. m.

Loss of teacher connection
More communication with
students at home
Difficulty using platform

Online games British
Council
Power point

Teams

Student PPIII

Loss of connection during
class

YouTube videos

Lack of knowledge in the use
of the Teams platform

Adaptation of new methods for
virtuality.
Organization through planning
with some changes.
It affects the performance of the
classes.
Discouragement due to
disconnection with students
Considers his class to be
organized and well run
Does not feel that these issues
affect her performance.

Videos

No power outage

Disconnection with students
at home

Organization through planning.

Flashcards

Participant # 7

Wednesday, 13
October 2021- 9:30
a. m.

Patient to solve problems.

It affects the performance of both
contexts

Participant # 5

Tuesday 12
October 2021- 6:40
pm

Change in the way she teaches,
there was physical contact and
now she is more technical to look
for resources, to be more dynamic.

Power Point

Initially considers that its
performance is not affected using
physical resources.

Online games

Access to resources and
possibilities

Images

Frustration with an experience

Audios

Could in some way be affected by
their performance during the
lesson

Computer

Positively perceives their
management of the class
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Participant# 8

No power outage

Computador MAC

Student PPIII

Loss of connection during
class

Plataforma Teams

Wednesday 13
October 2021- 6:30
p. m.

Video call applications not
supported by the operating
system
Difficulties with the silence
of your environment

Padlet
Kahoot
Quizziz
Meet
Duo

School connection failures
Power point
Disconnection with students
at home

Word

Perceives its management
positively
Does not consider the loss of
connection as affecting their
performance
Does consider that the
inconveniences have affected their
performance during the class
Perceives these situations as
necessary for their professional
development.

